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Abstract 
This study critically examines the dynamics of community participation in the 
implementation of education policy in Northern Nigeria, an area facing 
significant educational challenges despite various governmental interventions. 
While national policies advocate for active community involvement, the practical 
realities at the grassroots level often diverge from these intentions. Employing a 
qualitative case study design, this research explored the perceptions, 
experiences, and challenges of various stakeholders, including community 
leaders, parents, teachers, and local government officials, across two selected 
communities. Data was primarily collected through in-depth semi-structured 
interviews and focus group discussions, triangulated with document reviews, 
and analyzed using thematic analysis. Findings reveal that community 
participation is primarily facilitated through formal School-Based Management 
Committees (SBMCs) and Parent-Teacher Associations (PTAs), complemented 
by informal contributions of labor and advocacy from traditional and religious 
leaders. However, widespread challenges such as low awareness of roles, limited 
literacy, financial constraints, and issues of trust and power dynamics 
significantly impede effective engagement. Despite these barriers, an inherent 
willingness within communities to support education, coupled with existing 
social structures, presents considerable opportunities for fostering more robust 
and impactful participation. The study concludes by offering targeted 
recommendations, including enhanced awareness campaigns, capacity building 
for local stakeholders, promoting transparency, and the strategic integration of 
informal community structures, to strengthen community engagement and 
ultimately improve educational outcomes in the region. 

Keywords: Community Participation, Education; Northern Nigeria; Policy Implementation, 
School-Based Management Committees,  
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Introduction 
Education in Nigeria, as in many developing nations, plays a pivotal role in national 
development, human capital formation, and poverty reduction (World Bank, 2020). Despite 
significant policy efforts over the decades, the education sector, particularly in Northern 
Nigeria, continues to grapple with multifaceted challenges, including low enrolment rates, high 
dropout rates, inadequate infrastructure, teacher shortages, and quality concerns (UNESCO, 
2021). Various education policies, such as the Universal Basic Education (UBE) programme, 
have been enacted with noble intentions to address these issues and ensure equitable access to 
quality education for all Nigerian children. However, the successful implementation of these 
policies often faces considerable hurdles, including funding constraints, governance issues, and 
a disconnect between policy formulation and grassroots realities. 

A crucial, yet often underestimated, aspect of effective policy implementation is the meaningful 
engagement of local communities. Community participation is not merely about receiving aid 
or information; it involves active involvement in decision-making processes, resource 
mobilization, and oversight to ensure that policies are adapted to local contexts and needs 
(Cohen & Uphoff, 1980). In the context of education, community participation can foster a 
sense of ownership, enhance accountability, improve school governance, and contribute to the 
sustainability of educational initiatives (Fullan, 2016). In Kaduna State, located in Northern 
Nigeria, where cultural norms, traditional structures, and varying socio-economic conditions 
significantly influence educational outcomes, understanding and leveraging community 
participation are particularly pertinent for the effective implementation of education policies. 

Despite the widely acknowledged benefits of community engagement, there remains a 
discernible gap in understanding how effectively communities in Kaduna State participate in 
the implementation of education policies, the specific mechanisms through which they engage, 
and the challenges and opportunities inherent in such participation. While policies may 
articulate the need for community involvement, the practical realities on the ground often 
differ, resulting in suboptimal outcomes and a failure to achieve the desired educational 
targets. This study, therefore, seeks to critically examine the dynamics of community 
participation in the implementation of education policy in Kaduna State, delving into the 
factors that facilitate or impede such involvement. 

The primary objective of this study is to analyze the current state and effectiveness of 
community participation in the implementation of education policies in selected communities 
within Kaduna State. Specifically, the study aims to: (1) identify the existing mechanisms and 
forms of community participation in local education initiatives in the specified communities; 
(2) explore the perceptions and experiences of various stakeholders, including community 
leaders, parents, teachers, and local government officials, regarding community involvement in 
education policy implementation; (3) assess the challenges and barriers that hinder effective 
community participation in these communities; and (4) propose recommendations for 
strengthening community engagement to enhance the successful implementation of education 
policies in the region. This paper is structured into five main sections, commencing with this 
introduction, followed by a review of relevant literature, a detailed explanation of the 
methodology employed, the presentation of key findings, and concluding with a discussion of 
the implications and recommendations. 
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Literature Review 
The concept of community participation in development, particularly in education, has been a 
subject of extensive scholarly discourse, with various theories and models attempting to 
explain its dynamics and impacts (Arnstein, 1969; White, 1996). Broadly, community 
participation refers to the active involvement of individuals, groups, or organizations from a 
local community in the decision-making, planning, implementation, and evaluation phases of 
development projects or policy initiatives that affect their lives (Chambers, 1997). In the realm 
of education, this can range from parents attending school meetings to community leaders 
engaging in school management committees and local residents contributing resources for 
school development. 

Globally, research has consistently demonstrated a positive correlation between robust 
community participation and improved educational outcomes (Epstein, 2018). For instance, 
studies in Sub-Saharan Africa have shown that active parental involvement in school affairs 
leads to better student attendance, academic performance, and overall school effectiveness 
(Fan & Chen, 2001). Models such as Arnstein's "Ladder of Citizen Participation" illustrate 
varying degrees of community power and influence, from non-participation (manipulation, 
therapy) to genuine citizen power (partnership, delegated power, citizen control), emphasizing 
that true participation goes beyond mere tokenism or information dissemination (Arnstein, 
1969). Other theoretical frameworks, like the social capital theory, posit that strong 
community networks and trust can facilitate collective action and resource mobilization for 
educational development (Coleman, 1988). 

Within the Nigerian context, the policy framework for education, including the National Policy 
on Education and the Universal Basic Education Act, explicitly recognizes the importance of 
community involvement in education management and delivery (Federal Republic of Nigeria, 
2013). These policies often mandate the establishment of School-Based Management 
Committees (SBMCs) or Parent-Teacher Associations (PTAs) as formal channels for 
community participation. However, several studies have pointed out the disparities between 
policy intentions and actual practice. Research by Oduol (2015) in other parts of Nigeria, for 
example, highlighted challenges such as a lack of awareness among community members about 
their roles, limited capacity of local stakeholders, and bureaucratic bottlenecks that hinder 
effective participation. Furthermore, issues of trust, political interference, and cultural barriers 
have often been cited as significant impediments to genuine community engagement in 
educational governance in various Nigerian settings (Umar, 2017). 

Specific to Northern Nigeria, the literature on community participation in education is less 
extensive but suggests unique challenges and opportunities. The region's diverse socio-cultural 
landscape, varying levels of literacy, and traditional governance structures profoundly 
influence how communities engage with formal education systems (Abdullahi, 2019). While 
some studies acknowledge the resilience and traditional community spirit prevalent in the 
North, which could be leveraged for educational development, others underscore the impact of 
insecurity, poverty, and religious sensitivities on community willingness and capacity to 
participate (Mohammed & Abubakar, 2018). What remains less explored is a comprehensive 
understanding of the mechanisms through which communities in Kaduna State currently 
participate, the perceptions of different stakeholder groups regarding the efficacy of this 
participation, and the specific barriers that need to be overcome to foster more robust and 
impactful engagement in the implementation of education policies. This study aims to fill these 
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specific gaps, providing a nuanced understanding of community participation within the 
unique socio-political and cultural context of Kaduna State. 

Methodology 
This study adopted a qualitative research design, specifically employing a case study approach, 
to provide an in-depth and contextual understanding of community participation in the 
implementation of education policy in Kaduna State. A qualitative approach was deemed most 
appropriate as it allows for the exploration of complex social phenomena, capturing the 
nuances of human experiences, perceptions, and interactions that quantitative methods might 
overlook (Creswell & Creswell, 2018). The case study design enabled an intensive investigation 
of specific communities, allowing for a rich description and analysis of the dynamics of 
community involvement within their unique socio-cultural and political contexts (Yin, 2018). 

The research approach was interpretivist, aiming to understand the meanings and 
interpretations that individuals and groups attach to their participation (or lack thereof) in 
education policy implementation. This allowed the researcher to delve into the "how" and 
"why" of community engagement, moving beyond surface-level observations to uncover 
underlying motivations, challenges, and opportunities. 

For this study, one specific community within Kaduna State, namely Ungwan Rimi, was selected 
as the sole case study. Ungwan Rimi was chosen due to its diverse demographic profile, the 
presence of various educational institutions, and its relative stability compared to other areas 
that might be more prone to security challenges, thus allowing for focused and sustained data 
collection. Within Ungwan Rimi, participants were selected using purposive sampling to ensure 
representation from key stakeholder groups. These included: community leaders (e.g., 
traditional rulers, religious leaders, ward heads), parents (specifically those with children 
attending public primary and secondary schools in Ungwan Rimi), teachers and school 
administrators (e.g., headteachers, members of School-Based Management Committees 
(SBMCs) in Ungwan Rimi schools), and local government education authority officials whose 
jurisdiction includes Ungwan Rimi. The total number of participants was determined by 
reaching data saturation, meaning data collection ceased when no new themes or significant 
insights emerged from the interviews (Guest, Bunce, & Johnson, 2006). 

The sole data collection method employed in this study was in-depth semi-structured 
interviews. Individual interviews were conducted with all selected participants, including 
community leaders, parents, teachers, school administrators, and officials from the local 
government's education authority. This method was chosen for its ability to allow for deep 
exploration of participants' perspectives, experiences, and opinions regarding community 
participation in education policy implementation. Semi-structured interview guides were 
developed for each participant group, providing a framework of key questions while allowing 
for flexibility to probe deeper into emerging themes and follow unanticipated lines of inquiry 
(Rubin & Rubin, 2012). All interviews were conducted at a time and location convenient for the 
participants within Ungwan Rimi, typically at community centers or school premises. Each 
interview lasted approximately 45-75 minutes and was audio-recorded with the explicit 
consent of the participant. Detailed field notes were also taken during and immediately after 
each interview to capture non-verbal cues and initial reflections. 
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The data analysis technique employed was thematic analysis, following the six-phase approach 
outlined by Braun and Clarke (2006): familiarizing oneself with the data, generating initial 
codes, searching for themes, reviewing themes, defining and naming themes, and producing the 
report. All audio-recorded interviews were transcribed verbatim. The transcribed data were 
then read repeatedly to identify recurring patterns, ideas, and experiences related to 
community participation. Initial codes were developed to categorize these patterns, which 
were subsequently grouped into broader themes and sub-themes relevant to the study's 
objectives (e.g., mechanisms of participation, perceived effectiveness, challenges, and 
opportunities). The analysis was iterative, involving constant comparison of data segments to 
ensure consistency and to identify nuances across the different stakeholder perspectives 
within Ungwan Rimi. 

Ethical considerations were paramount throughout the research process. Informed consent 
was obtained from all participants prior to their interviews, ensuring they fully understood the 
purpose of the study, the voluntary nature of their participation, their right to withdraw at any 
time, and the confidentiality and anonymity of their responses. Pseudonyms were used for all 
participants and the specific community in the final report to protect their identities. Ethical 
approval for the study was obtained from the relevant institutional review board, and formal 
permission was obtained from community leaders in Ungwan Rimi and the Kaduna State 
Universal Basic Education Board (SUBEB) prior to commencing fieldwork. The research was 
conducted with utmost respect for the cultural norms and sensitivities of the community in 
Ungwan Rimi. 

Findings/Results 
The findings of this study, derived from in-depth semi-structured interviews conducted in 
Ungwan Rimi, Kaduna State, shed light on the multifaceted nature of community participation 
in the implementation of education policy. The results reveal both established practices and 
significant challenges, offering a nuanced understanding of community involvement in this 
specific context. The findings are presented under key themes that emerged from the thematic 
analysis of the interview data. 

Existing Mechanisms and Forms of Community Participation 

Table 1: Formal and Informal Community Participation Mechanisms in Northern Nigeria 

Mechanism 
Type 

Description Examples Frequency of 
Use 

Formal Institutionalized bodies 
created by policy 

SBMCs, PTAs Monthly or 
Termly 

Informal Community-driven 
support activities 

Local labor for repairs, 
advocacy by religious 
leaders 

As needed 
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Religious 
Support 

Faith-based community 
influence 

Sermons encouraging 
school attendance 

Weekly 

Material 
Contributions 

Direct local aid to 
schools 

Roof building, benches 
donation 

Rare but 
impactful 

Source: Author’s Field Data (2025) 

Community participation in education policy implementation in Ungwan Rimi primarily 
manifests through formal structures, predominantly the School-Based Management 
Committees (SBMCs) and, to a lesser extent, Parent-Teacher Associations (PTAs). Interviews 
with headteachers and SBMC members confirmed that SBMCs are operational in the public 
primary and secondary schools within Ungwan Rimi. As explained by a headteacher from a 
primary school in Ungwan Rimi, "The SBMC holds regular meetings, usually once a month, to 
discuss school development plans, address challenges, and sometimes, to review how 
government policies are being implemented at our level" (Headteacher Interview, Ungwan 
Rimi Primary School A). SBMC members typically include elected parents, teachers, and 
representatives from the local community, often including traditional leaders and religious 
figures, as reported by an SBMC Chairman. 

Beyond these formal committees, community participation in Ungwan Rimi also occurs 
through less structured, but equally important, avenues. Several parents spoke of informal 
contributions, such as voluntary labor for school maintenance, contributing funds for specific 
needs like chalk or teaching aids when formal funds were lacking, or even providing security 
surveillance for school premises during off-hours. A parent noted, "We sometimes send our 
younger men to help with clearing the school compound or repairing a broken fence. We see it 
as our duty because these are our children's schools" (Parent Interview, Ungwan Rimi). 
Religious leaders, particularly Imams and Pastors, were also identified as crucial in advocating 
for school enrolment and sensitizing parents, especially mothers, on the importance of 
education, thereby playing a role in the social mobilization aspect of policy implementation.  

Perceptions and Experiences of Stakeholders 

Table 2: Perceptions of Key Stakeholders Regarding Community Participation 

Stakeholder 
Group 

Positive 
Perceptions 

Negative Perceptions Notable Quotes 

Parents Desire more 
involvement 

Feel ignored in 
decision-making 

“We attend meetings, 
but…” 

Teachers Appreciate 
support 

Concern over 
interference 

“Sometimes they 
dictate to us…” 
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Community 
Leaders 

Mobilization role 
valued 

Limited influence 
over funds 

“We believe the school 
is ours…” 

LGEA Officials Optimistic on 
potential 

Need for sustained 
engagement 

“Communities are 
key…” 

Source: Author’s Field Interviews and FGDs (2025) 

Stakeholder perceptions regarding community participation in Ungwan Rimi presented a 
mixed picture. Parents generally expressed a strong desire to be more actively involved in 
school affairs, beyond just attending meetings. However, many felt their contributions were 
often limited to monetary or labor donations rather than genuine participation in decision-
making. A mother articulated this sentiment, stating, "We attend the SBMC meetings when 
invited, but most of the time, the big decisions seem to have been made already. We just listen 
and agree" (Parent Interview, Ungwan Rimi). Teachers and school administrators largely 
acknowledged the importance of community support, particularly in terms of resource 
mobilization and maintaining school discipline. However, some teachers expressed concerns 
about community interference in professional matters, such as curriculum delivery or internal 
disciplinary actions. A teacher at Ungwan Rimi Secondary School commented, "While we 
appreciate their support, sometimes community members expect to dictate how we teach or 
manage students, which can be challenging" (Teacher Interview, Ungwan Rimi Secondary 
School). 

Community leaders, including the Ward Head of Ungwan Rimi, consistently emphasized their 
crucial role in fostering a conducive environment for education and mediating between the 
schools and the broader community. The Ward Head stated, "Our role is to ensure peace, 
mobilize our people to send their children to school, and support the school authorities in 
whatever way we can, especially when they need community intervention" (Community 
Leader Interview, Ungwan Rimi). Local government education authority officials interviewed 
recognized the potential of community participation but also highlighted the significant effort 
required to empower communities and ensure their sustained and meaningful engagement, 
especially across diverse urban communities like Ungwan Rimi. An official from the Kaduna 
North Local Government Education Authority stated, "We know communities are key partners 
in education, but empowering them effectively requires a lot of capacity building and 
consistent follow-up from our end" (LGEA Official Interview, Kaduna North LGA). 

Challenges and Barriers to Effective Community Participation 
Several significant challenges were identified that impede effective community participation in 
education policy implementation in Ungwan Rimi. A prominent barrier was the limited 
awareness and understanding among many community members, particularly parents, 
regarding their specific roles and responsibilities within the established education policy 
frameworks. "Many parents here still don't fully understand what the SBMC is, or how they can 
actively contribute beyond paying PTA levies," remarked one headteacher (Headteacher 
Interview, Ungwan Rimi Primary School B). This lack of awareness was often exacerbated by 
low literacy rates among segments of the population, which made it difficult for them to engage 
with formal documents or articulate their views confidently in meetings. 
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Financial constraints: Financial constraints also posed a substantial barrier. While communities 
showed willingness to contribute, the prevailing economic conditions meant that many families 
in Ungwan Rimi struggled to meet basic needs, making financial contributions to schools 
difficult. A parent shared, "It's hard for us to contribute money when we are struggling to feed 
our children and pay for their uniforms. We want to help, but our hands are tied" (Parent 
Interview, Ungwan Rimi). This economic hardship often limited their capacity to participate in 
activities that required even small financial outlays or time away from income-generating 
activities. Furthermore, issues of trust, particularly concerning the management of funds 
contributed by the community or government, sometimes led to apathy. If there were 
perceptions of mismanagement, the community's willingness to contribute further diminished. 

Traditional hierarchies and existing power dynamics: within the community sometimes 
limited broader participation. Decisions often gravitated towards influential community 
leaders or a select few individuals, potentially marginalizing the voices of women, youth, or 
less influential members, as noted by some parents. "When the community head speaks, 
others just agree. It's not always about open discussion," a parent commented (Parent 
Interview, Ungwan Rimi). While Ungwan Rimi generally enjoys relative stability, the 
broader security challenges in Kaduna State and Northern Nigeria occasionally create an 
underlying sense of apprehension, which can impact the frequency and attendance of 
community gatherings. However, this was less pronounced in Ungwan Rimi itself compared 
to more remote areas. 

Opportunities for Strengthening Community Engagement 
Despite the identified challenges, the study revealed significant opportunities for 
strengthening community engagement in Ungwan Rimi. The strong sense of communal 
responsibility and the inherent value placed on education, particularly religious education, 
within the community present a powerful foundation for enhanced participation. When 
community members in Ungwan Rimi perceived a direct and tangible benefit to their 
children's education and felt a sense of ownership over the schools, they were more likely 
to commit resources and effort. The existing formal structures, such as SBMCs and PTAs, 
although facing challenges, provide a foundational framework upon which to build greater 
capacity and foster more inclusive participation. 

Leveraging traditional communication channels, such as local mosques and churches, 
community radios, and regular town hall meetings facilitated by traditional leaders, could 
be highly effective in raising awareness and disseminating information about educational 
policies and opportunities for involvement. Empowering women and youth through 
targeted training and ensuring their active representation and voice within SBMCs and 
other school committees was seen as a crucial avenue for expanding the base of 
participation and bringing in diverse perspectives that are currently underrepresented. 
The willingness of various stakeholders to collaborate, despite their differing perceptions, 
also suggests a fertile ground for developing more integrated and synergistic approaches to 
community participation in education policy implementation in Ungwan Rimi and similar 
urban communities in Kaduna State. 
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Discussion 
The findings from Ungwan Rimi, Kaduna State, resonate with broader literature on community 
participation in education, particularly in developing contexts, while also highlighting unique 
aspects pertinent to Northern Nigeria. The prevalence and functioning of formal structures, 
such as SBMCs and PTAs, align with national policy directives aimed at decentralizing 
educational governance and fostering local ownership (Federal Republic of Nigeria, 2013). 
However, consistent with studies by Oduol (2015) and Umar (2017) in other Nigerian regions, 
the effectiveness of these structures in Ungwan Rimi is often hampered by a lack of sustained 
awareness among community members about their specific roles, limited capacity, and 
persistent issues of trust and power dynamics. This suggests that merely establishing 
committees, without continuous community sensitization and robust capacity building, is 
insufficient for these bodies to genuinely facilitate comprehensive community participation 
rather than merely serving as formal, often inactive, structures. 

The observed reliance on informal channels of participation in Ungwan Rimi, such as 
community labor for school maintenance and the advocacy of religious leaders, underscores 
the deep-seated cultural and traditional values that influence community engagement in this 
specific urban context. This finding corroborates Abdullahi's (2019) emphasis on the 
importance of leveraging existing social capital and traditional structures for development 
initiatives in the Northern Nigerian region. These informal mechanisms, while effective in 
mobilizing certain types of support, may not be consistently aligned with formal policy 
objectives and could benefit from greater recognition and strategic integration within the 
official policy implementation framework. The expressed desire of parents for greater 
involvement in decision-making, coupled with their perceived marginalization, reflects a 
broader challenge in participatory governance, where top-down policy formulation often fails 
to genuinely empower grassroots stakeholders (Cohen &Uphoff, 1980). 

The pervasive barriers identified in Ungwan Rimi, including limited awareness, financial 
constraints, and underlying power dynamics, reflect systemic issues not unique to education 
but are profoundly impactful on community engagement in this sector. Low literacy levels, 
particularly among some parents, directly impede their ability to understand complex policy 
documents and confidently engage in formal meetings, while prevailing economic hardship 
significantly limits the capacity of communities to contribute resources or participate in 
activities that require time away from income-generating efforts (Mohammed & Abubakar, 
2018). The presence of traditional hierarchies, even in an urban setting like Ungwan Rimi, also 
means that inclusive participation often requires intentional efforts to bring in diverse voices, 
especially those of women and youth, who might otherwise be marginalized. 

Despite these significant challenges, the study reveals a strong intrinsic motivation within the 
Ungwan Rimi community to support education, particularly when they perceive a direct benefit 
to their children and a sense of collective ownership over the local schools. This inherent 
willingness presents a critical opportunity. The strategic integration of traditional leadership 
with targeted capacity-building initiatives for all stakeholders, particularly focusing on 
empowering women and youth through specific roles within SBMCs, holds immense potential 
for fostering more inclusive and impactful community participation. This aligns with Fullan's 
(2016) perspective, which holds that sustained positive change in education requires deep 
engagement and shared commitment from all levels of the system. 
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A limitation of this study is its specific focus on a single community, Ungwan Rimi, using only 
in-depth semi-structured interviews. While this approach allowed for rich, contextualized data, 
the findings may not be broadly generalizable to all communities in Kaduna State or Northern 
Nigeria, given the region's vast diversity. However, the in-depth insights gained provide a 
robust understanding of the complexities of community participation in this particular urban 
context, offering a foundation for further research and policy considerations. Future research 
could consider employing a mixed-methods approach across multiple communities to explore 
both quantitative correlations and qualitative nuances of participation, or conduct longitudinal 
studies to track the evolution of community engagement over time. 

Conclusion 
This study has provided a comprehensive examination of community participation in the 
implementation of education policy in Ungwan Rimi, Kaduna State, revealing a landscape 
characterized by formal structures and informal engagements, persistent challenges, and 
significant untapped potential. It has been  demonstrated that while policy frameworks 
encourage community involvement, the practical realities on the ground are shaped by a 
complex interplay of awareness levels, socio-economic factors, prevailing power dynamics, and 
the specific needs of the community. The research highlights that true participation extends 
beyond mere attendance at meetings, requiring genuine empowerment, transparency, and a 
responsive feedback mechanism from education authorities. 

The key contributions of this paper lie in its detailed exploration of the perceptions and 
experiences of various stakeholders within Ungwan Rimi, shedding light on their differing 
perspectives regarding community engagement. By identifying specific barriers such as limited 
awareness, financial constraints, and the influence of traditional hierarchies, the study provides 
actionable insights for context-specific policy interventions. Crucially, it underscores the 
inherent capacity and willingness of the Ungwan Rimi community to contribute to educational 
development when given the appropriate opportunities and support. 

Based on these findings, the following recommendations are proposed to strengthen 
community participation and enhance the successful implementation of education policies in 
Ungwan Rimi and similar urban communities in Kaduna State: 

1.  Enhance Targeted Awareness and Capacity Building: The Kaduna State Universal Basic 
Education Board (SUBEB) and relevant local government education authorities should 
develop and implement targeted awareness campaigns specifically for communities like 
Ungwan Rimi. These campaigns should utilize local languages, community radio stations, 
and town hall meetings to clearly articulate the roles and responsibilities of community 
members within SBMCs and PTAs, with a particular focus on parents and youth. Concurrent 
capacity-building workshops should be offered to SBMC members, addressing leadership, 
financial transparency, and effective communication skills. 

2.  Foster Greater Transparency and Accountability: Local government education 
authorities, in collaboration with school administrations in Ungwan Rimi, must implement 
more robust and transparent mechanisms for managing school funds and resources. This 
should include regular and easily understandable financial reporting to SBMCs and the 
broader community, helping to build trust and encourage sustained contributions. Clear 
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and accessible grievance redress mechanisms should also be established at the school and 
community levels. 

3.  Strengthen Inclusion and Representation: Deliberate efforts should be made to ensure 
more inclusive representation within SBMCs and PTAs, actively encouraging the 
participation and leadership of women, youth, and other marginalized groups within 
Ungwan Rimi. This could involve specific training programs for these groups and ensuring 
their voices are heard and considered in decision-making processes. 

4.  Leverage and Formalize Informal Channels: While maintaining formal structures, 
education authorities should strategically recognize and integrate the contributions of 
influential community leaders, such as traditional rulers and religious figures, who 
currently play significant informal roles in advocating for education in Ungwan Rimi. 
Formalizing their consultative roles could enhance policy dissemination and community 
mobilization efforts. 

5.  Address Socio-economic Barriers through Complementary Support: While direct 
educational policy is crucial, it is crucial for government and non-governmental 
organizations to consider complementary initiatives that address socio-economic 
challenges within communities like Ungwan Rimi. Programmes aimed at improving 
livelihoods or providing small incentives for community representatives (e.g., transport 
support for meetings) could indirectly enhance their capacity and willingness to participate 
in educational governance. 

By implementing these specific and context-tailored recommendations, policymakers and 
practitioners can move towards a more inclusive, effective and sustainable model of 
community participation in education policy implementation in Ungwan Rimi, ultimately 
contributing to improved educational outcomes for children in Kadu na State. 
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